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Wine ouorently centified CASE teachers were
interviewed, observed, and had lesson plan
documents aralyzed to captore how they were
uiilizing the CASE omriculum and mteprating
inquity-based methods inte the classeom thrmagh
srience intepration. The findings were then coded
by the researcher using an mquiry-hased leaming
and a plammed behavior change framework that
revealed five major themes that served as the key

Eev Findings
1. Barriers to Implementation that Affected
Teacher Behavior
Two bamiers that were prevalent in a majority of the
participants were the leszon and cormouhum
plarming process and access to materials and capital
teacher’s ability to intezTate effective inquiry-based
stratemies into the classroom This echoss past
ressarch findings of squipment and suppliss heing
vital for successfial implementation of the CASE
OOl i ambar, Velor, & Bk, 2014, Camary, 2005} 35 Well
as course plarming heinz a known ohetacke for
teachers that can hinder preparation for each unst
and individual 123500 smatioy & Smis, 207 Following
aoy CASE imstitate, it is cnacial for teachers to
fimme ot how this cumicubom will work in deir set
curricubom man which will lead to efficient lasson
1. Expenience in Indmstry Professions Lead to
Increased Teacher Efficacy for Inguiry-Baszed
Sirategies
Sk of nine participants were previously employed
in other careers within the agrioaliure indastry prior
to entering the clazsreom. These with mdustry
experience were able fo dewvelop a sronger felt need
to leamn and inquiry in their siudents with the
content being tanght. In addition, there was a higher
value in developing problem solving and critical
3. Tradifiemally Cerfified Teachers More Likahy
ta Fall Back on Didactic Teaching Orientations
Dridactic crientaytions of teaching is the genem] relay
of information through lectore and discussion where

shadents are accountable for testing through fachal
mfcrmation Traditenally certified teachers had a
mare difficult time with the transifion te ingquiry
orientations due to the “lack of contrel™ in the
clazsreom and the pessibility of getting the wroog
answer. {oe teacher said to stodents during an
ohservation- “Dho not do it that way_ .. Voo will sst
it up wrong and & will oot wodk comrectly.” Instead
of allowing shadents to go thomagh the problem-
sofving process, the teacher was primanily fooused
on the comect praduct being achieved

4. Disconmect Between Student Capadty and
CASE Expectations of Inquiry-Based MMethods
Mamity in stwdents, as well as their experiences m
other classes, presented pushback on the teachers
u?mgmm:{IMEmm?-basad]umng Cme
participant students describe their ag class
s difficult and would ask, “Why can’t we just do a
workzheef? Why can’t we just watch a widea™
Anpther participant explyined, “You can’t just skim
by with CASE, you have to do the work.™

5. In-State Traming and Networking Sappart
Syctem Flayed a Vital Role m Teachers’

Perceptions of CASE Instifmie
Each participant unamimously agresd that the
collabaration and parmerships with other

participants from the same sdtate fostered the desire
and drive to adopt the hehavior of ncarporating
mouiry-based methods meo their classoom.

Becommendation for Practice

This study recommends mors:;

» Inrreased collaboration seszions plarmed by
the siate CASE leadars for CASE teachers m
ihieir respective state

= Development for state ooline platform
wvailable to all teachers to include access to
material parchasing mamaals, contact
infnrmation for state CASE leaders, and
opportunities for mplementation grants.

= Increxsed opporfunities for Snamcial and
resource suppart for cumently certifisd CASE
teachsrs and teachers wha are interested m
achieving CASE centification.
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